
 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Assessment Policy 



 

Assessment Policy 4.0 Page 2 of 32 14-06-2021 

Revision History 

Version Date Author/ Owner Summary of Change 

1.0 2016 Principal Old Policy 

2.0 24-05-2021 Principal Update of school-wide assessment 
policy to meet BLI, CIS and IB 
requirements.  
 
Policy reflects and complies with 
the template of accreditation 

bodies (CIS/IB/BLI) 
 
Reviewed and approved by the IB 
on 29-03-2021 

Approved by the SDSC on 04-06-
2021 

Approved by the Board on 14-06-
2021 

    

 

a. Updates: 

 Philosophy – updated to align with CIS and IB standards and practices 

 Principles – updated to align with CIS and IB standards and practices 

 Practices – updated to align current departmental practices as required by the BLI, 
CIS and IB 
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 Philosophy 

 
 
Effective assessment practices are central to the successful academic, behavioural and 
social-emotional development of students. In its most basic function, assessment 
determines a student’s achievement of the written and taught curriculum. Within and 
across disciplines, assessment supports acquisition and development of skills, knowledge 
and conceptual understandings. When adeptly implemented, assessment also contributes 
to the holistic development of the individual’s agency and motivation for learning. 

 
Assessment requires teachers to master a range of functional strategies to meet 
individual learning needs and learning environments flexibly. It supports individualized 
learning and differentiated instructional practices. It makes learning visible and 
accessible for all learners. Assessment is open and transparent for the student, teacher, 
colleagues and parents. 
 

Assessment is comprised of two broad categories: 

Formative assessment happens when teachers elicit evidence of learning to make 
adjustments in their instruction and better meet student needs. Formative assessment 
can occur over long or very short periods of time. It helps determine learning goals, 
establishes a learner’s progress towards those goals and helps to define the tasks a 
learner should undertake to achieve those goals. It is often referred to as feedback on 
the teaching and learning process. 
 
Summative assessment focusses on measuring what the student can do at the conclusion 
of a unit or course. It allows teachers to gauge the readiness of a learner to progress onto 
the next stage of education and provides conclusive evidence for evaluation and 
reporting. It also allows for longitudinal analysis of an individual’s or a cohort’s 
performance in a particular subject or grade level. 
 
  



 

Assessment Policy 4.0 Page 5 of 32 14-06-2021 

 Principles 

 

c. Principles of Assessment 

 
At the heart of our Assessment Policy is the individual student and our desire for his or 
her educational development and success. At GESS, we act in accordance with the 
following assessment principles: 

1. Assessment is a fundamental element of the curriculum cycle. Teachers are 
responsible for assessing what they teach based on written curriculum. 

2. Effective feedback is crucial for student success. Feedback makes clear what are 
the learning goals, the progress being made towards the goals, and the next steps 
to be taken by each learner. 

3. We use formative assessment data (konstruktive Unterstützung) to elicit evidence 
of learning so that teaching is adjusted to better meet individual student needs. 

4. We use summative assessment data to measure what students can do at the 
conclusion of a unit or course, to determine a learner’s readiness to progress and 
to provide evidence for reporting. 

5. Internal and external assessment provide crucial data about the effectiveness of 
current programmes and practices. GESS continuously develops and updates its 
assessment and curriculum frameworks in response to the data. 

6. Assessment supports student agency. Students learn more effectively when they 
are aware of, and involved in, co-constructing success criteria for summative and 
formative tasks. 

7. We foster effective communication of assessment. Teachers are responsible to 
ensure that all students and parents are aware of the specific tasks and results 
for assessed knowledge, skills, and understandings. Teachers are also responsible 
for following the school’s requirements for documenting assessment results. 
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 General Assessment Practices 

 

d. Formative assessment 

 
Formative assessment involves the teacher eliciting evidence of learning to make 
adjustments in their instruction and better meet individual student needs. Formative 
assessment can occur over long or very short periods of time. It essentially makes clear 
what the learning goals are, the progress being made towards the goals, and the next 
steps to be taken by each learner. There are five elements to formative assessment 
(Dylan Wiliam, 2011): 

 Learning intentions 

 Questioning 

 Feedback 

 Peer feedback 

 Self-reflection 
 

 
Where is the learner 

going 
Where is the learner 

right now 
How to get there 

Teacher 

Learning intentions 
Clarifying, sharing, 
and understanding 
learning intentions 
and success criteria 

Questioning 
Eliciting evidence of 

learning 

Feedback 
Providing feedback that 
moves learning forward 

Peer 
Peer Feedback 

Activating learners as instructional resources for 
one another 

Learner 
Self-reflection 

Activating learners as agents of their own learning 

 

 

e. Analysing assessment data to inform teaching and learning  

 

Analysis of student assessment data is fundamental for a successful school. Assessment 
data provide active evidence of student learning that teachers use to inform future 
teaching or interventions (support and extension). The main components of trackable 
student assessment data cover socialemotional data, internal academic data, external 
academic data, and behavioural data. 

The process to integrating ‘data culture’ into teaching and learning begins with 
identifying what dataare currently available at GESS and what additional data are 
required. Data must then be gathered, organised and recorded in consistent formats and 
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analysed by an effective digital tool. Key users, such as leaders, student support teams, 
or teaching teams, need to develop reflective processes that have an impact on future 
teaching and interventions practices. Data must be used to support key curriculum and 
pedagogical decisions, challenge mindsets, to find causes for missed expectations and to 
set goals. 
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 PYP Assessment Practices 

 

f. What is assessed 

 
Inquiry 

PYP students explore four (in Pre-School) or six (in Grades 1 through 5) units of inquiry 
each year, making a total of 42 units from Kindergarten 1 to Grade 5. These units are 
based on meaningful, transferable, conceptual ideas that offer possibilities for 
transdisciplinary learning.  

Students undertake a collaborative, transdisciplinary inquiry process that involves them 
in identifying, investigating, and proposing solutions to real-life issues or problems. 
Students are assessed on their development of the following areas: 

 Knowledge 

 Approaches to learning (skills) 

 Understanding 

 The Learner Profile 

 Action 

Homeroom and single-subject specialists are responsible for the ongoing assessment of 
these elements. They need to consider:  

 Have students constructed new knowledge? Are they able to demonstrate their 
subject knowledge? 

 Have students demonstrated and developed approaches to learning? 

 Is there evidence of conceptual understanding? Are students able to integrate and 
connect their knowledge across different subjects? 

 Are students demonstrating the attributes of the learner profile? 

 Are students able to independently and collaboratively tackle real-life issues 
through action? 

 

Language 

In the Preschool, students do not undertake formal literacy assessment. Instead, 
formative assessment happens through regular observation and documentation, for 
instance by monitoring students’ progress in printing their own names over time. Children 
in Preschool are assessed for their phonological awareness, as well as their oral, visual 
and written language development.  
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Within six weeks of arriving in Grade 1 at GESS, students are assessed on upper and 
lowercase letter recognition, knowledge of phonemic awareness and letter sounds and 
sight words. These assessments are repeated throughout the year. 
 

Across primary school reading comprehension and fluency assessment tools (PM 
Benchmark & PROBE) are used to assess students’ reading age abilities. At a minimum, 
these assessments are carried out three times a year (in August, November and May). 
 

Children in Grades 2 to 5 are regularly assessed for knowledge spelling patterns using the 
Nelson Spelling and Grammar programme. 
 

Maths 

In Preschool, children are assessed for their understanding of several mathematical 
concepts and skills, including but not limited to, counting from 0 to 20, identifying 
geometrical shapes and patterns and using measurement tools.  

Differentiation is extremely important in mathematics and therefore a pre-assessment 
and a post-assessment are conducted for every unit. In the younger years, mathematical 
assessments are observational and anecdotal, while in Grades 2 through 5 they gradually 
become more formalized.  

Throughout the Primary School, children are assessed on Number, Pattern and Function, 
Measurement, Shape and Space and Data Handling. 

Pre-assessment data and data from previous years are used to determine the appropriate 
teaching material and level for each individual student. In the Primary School, students 
also receive a level of assessment at the end of each unit corresponding to their 
differentiated level of study. Meaning if a student works through say Mathletics Book D 
then they would receive the level D assessment. 

 

Specialist subjects (Art, Music, PSPE, Science, Social Studies)  

Across the PYP, single-subject specialists for Art, Music and PSPE regularly assess and 
document learning in their respective subject area. Their reflections are included in the 
PYP planner and shared in collaborative planning meetings with homeroom teachers. 
Assessment in these areas allows a holistic evaluation of student progress and informs 
planning for future learning. Science and Social Studies are taught and assessed by the 
homeroom teacher, often by integrating the respective outcomes within the units of 
inquiry.  

Concepts, knowledge and skills developed in all specialist subject are regularly assessed 
against the learning intentions written in our curriculum documents.  

 

External assessment 
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Each year students in Primary participate in external standardized assessments (such as 
ISAs, CEM or ACER-PAT). Standardised assessments have several purposes and 
applications: 

 To provide parents with standardised benchmarks against which to measure their 
children’s academic progress and skills. 

 To provide the GESS community with general data about student progress and to 
measure growth in learning across grade levels during one year; at the same grade 
level year on year; and to track individual cohorts over time. 

 To compare sub-group performance (for example, girls and boys; students from 
different language backgrounds) so that we can address inequities and implement 
support where necessary. 

 To provide parents and teachers with specific data about individual students, and 
help us to target support or extension, where indicated. 

These assessments do not factor into students’ school reports. Teachers do not “teach 
towards these tests”. They stand alone from our regular assessments and reporting, 
serving as a “snapshot” of a student’s skills. As with any single assessment event, results 
cannot be relied upon to provide a complete picture of a student’s child’s skills and 
abilities. Many factors can affect performance: anxiety, prior experience of testing 
environments, illness, or other distractions.  

 

The Exhibition 

The Exhibition is an important part of the PYP. It occurs in the final year of the 
programme, which at GESS is in Grade 5. Students are immersed in a collaborative, 
transdisciplinary inquiry process that involves them in identifying, investigating, and 
offering solutions to real-life issues or problems. Students are assessed on their 
development of the following areas: 

 Knowledge 

 Approaches to learning (skills) 

 Understanding 

 Learner Profile 

 Action 

 

 

g. How it is assessed 

 
Assessment takes various forms in the PYP. The objective of assessment is to provide 
feedback on the learning process and as evidence for reporting. It identifies what 
students know, understand, can do, and feel at various stages of the learning process. 
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Teachers select assessment strategies to support how students learn and perform. 
Teachers design rubrics and checklists to reflect the learning outcomes on which they 
intend to give feedback. Students and teachers are actively involved in the assessment 
process. 
 

Assessment moderation 

In the Primary school, assessment moderation for writing takes place throughout the year 
to ensure that tasks are being assessed in a consistent manner by all teachers and that 
there is a shared understanding of what quality and success looks like. Grade level teams 
meet at least once per semester to analyse and discuss samples of written work. Teachers 
also use moderation to identify areas of strength and development to inform their future 
planning.  

 

Rubrics/checklists 

Rubrics and checklists are developed by grade level teams and document the expected 
criteria for success. Descriptions for success are written by teachers, where appropriate 
and supported by teachers, students contribute to the development of success criteria. 
The criteria for assessing students are taken directly from the curriculum. The 
established scale in the Primary school for assessing students is ‘not yet, kind of, got it’ 
and this terminology is used consistently on the language arts and unit of inquiry 
assessment sheets. There are opportunities for students to self-assess and discuss their 
progress towards achieving learning goals. Rubrics and checklists are shared with 
students at the beginning of a unit and are referenced throughout the period of work. 

 

Anecdotal records 

Teachers keep anecdotal records based on their observations of students. In the 
Preschool, particular attention is paid to how children use play to make sense of the 
world in all areas from social relationships to concepts in maths, science and language. 
Teachers also document what students say and do, as dialogue between students offers 
an insight into their interests, knowledge, understanding and social skills. 

In the Primary school anecdotal records are used within Reader’s and Writer’s workshop. 
Teachers keep records of their conferences with students and use these to co-create 
individualised learning goals. These notes are systematically compiled and organized by 
each teacher and are used to inform planning for future mini-lessons as well as shared 
with families and students to reflect upon and celebrate learning. 

 

Exemplars 

Samples of students’ work across different subjects, purposes and levels of achievement 
serve as concrete standards against which other samples are judged are collected and 
archived by teachers in the Primary school.  
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h. How assessment is recorded 

 

Digital assessment records 

Digital assessment records must be updated and maintained by teachers. It is the Primary 
Grade Level Coordinator’s (GLC) responsibility to ensure assessments are completed on 
time and data is entered correctly onto the digital assessment records. In the Primary 
School, data is collected and recorded for the following measurable tested areas: 

 Phonics 

 Spelling 

 Reading 

 Mathematics unit 

 Mathematics fluency 

 Writing 

 

Digital portfolio 

Within the Preschool, Seesaw is used as a digital portfolio tool. Teacher, students and 
families work together to document and reflect upon learning. As student’s progress 
towards learning outcomes across the curriculum and celebrate developmental 
milestones, their achievements are recorded through photos, videos, audio recordings 
and teacher observations.  

Particular attention is paid to their development in the areas of literacy, numeracy and 
conceptual understanding across the curriculum, as well as their engagement and 
progress towards the attributes of the IB Learner Profile and the ATLs. Snapshots of their 
learning in specialist subjects including Music, Art and PSPE present a holistic view of 
each student, and documentation of action and agency illustrate how they use their 
knowledge and understanding to impart change.  

In Grades 1 to 5, Seesaw is used as digital portfolio tool to document formative 
assessment. Students post examples of their work throughout a unit, or complete 
activities related to specified learning intentions. Each child posts at least once, per 
subject area, per unit of inquiry. There are two types of posts – formal and informal. 
Formal Seesaw posts include a learning intention from the curriculum and feedback from 
the teacher on how the student has performed according to the learning intention. 
Informal Seesaw posts are for documenting learning moments spontaneously and to 
accommodate student choice, where they wish to share a piece or work or 
accomplishment. Opportunities for self, peer, teacher and parent feedback are provided. 

 

Paper portfolio 



 

Assessment Policy 4.0 Page 13 of 32 14-06-2021 

In the Primary school, paper portfolios containing key assessed pieces of work in 
mathematics and language arts are sent home via blue (for mathematics) and red 
(language arts) folders, periodically throughout the year. Students bring these folders 
home to parents within one week of completing and assessing each writing unit, or pre- 
and post-unit mathematics assessment. Parents are asked to review the assessed work – 
preferably with their children - and sign a cover sheet acknowledging this.  

Unit of inquiry summative tasks and assessment sheets are sent home to parents at the 
end of each unit. 

 

 

i. How assessment is analyzed and used to reflect on and inform teaching  

 

Teacher analysis 

Teachers are expected to review and reflect on all formal and informal assessment data 
about their students. Teachers have access to a wealth of recorded assessment data 
going back years for each student, depending on how long they have been at GESS and 
which grade they are in.  

Assessment data must inform a teacher’s short term (within a lesson) and long term (over 
a unit) planning and instructional practices. 

If a teacher develops any concerns regarding an individual student’s learning or well-
being, it is our policy that help be sought from their grade level, EAL or learning support 
coordinator and/or school counsellor when necessary. Parents should be informed and 
involved in any process to address learning concerns. 

 

Teaching team analysis 

In Primary, student assessment data is holistically analyzed every semester. Meetings are 
organised around grade level teams and include the following members: 

 Grade level teaching team 

 PYP Coordinator 

 Head of Learning Support 

 Head of EAL 

 School Counsellor 

The purpose of these meetings is to review and reflect on academic, social-emotional 
and behavioural assessment and observational data. Where students are not reaching 
their full potential or concerns are raised regarding specific academic, social emotional 
or behavioural areas of development, an intervention process is planned. Intervention 
begins with further data collection by the teaching team and learning support, EAL or 
school counsellor, depending on the concern. After further data is collected through 
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assessments and observations, parents are included in the process to develop strategies 
and plans to address the learning concern/s.  

In the event that the school mandates significant support structures, the Head of Primary 
may be consulted and involved in the process.  

 

 

j. How assessment is communicated 

 
Three-way conferences (November and May) 
Parents, teachers and students meet together for private 15-minute conferences to 
discuss student progress. Through the PTSC, students share their reflections and goals 
with both their parents and teacher present, receive feedback and come to agreements 
on strategies for successful goal achievement.  
 

In Preschool, Grades 1 and 2, the conference is between the parent and teacher only. In 
Grade 3, the student’s presence is optional, and can be requested by a teacher or parent. 
In Grades 4 and 5 the parent(s), teacher and student are expected to be present.  
 
Parents also have the opportunity to book time slots with their child’s German or Danish 
(Primary only), music, PE, swimming (Primary only) and art (Preschool only) teachers.  
 

Student-Led Conferences (March/April) 

Grades 1 through Grade 5 students share their learning experiences through a 60-minute 
conference with their parents. The students are responsible for leading the conference 
and sharing the process with their parents. The conference involves students 
demonstrating their understanding through a variety of different learning situations and 
discussing and reflecting on samples of work they have chosen to share with their 
parents. The student, in consultation with his or her teacher, has identified strengths 
and areas for improvement.  
 
The conference enables parents to gain a clear insight into the work their child is doing 
and offers an opportunity for them to discuss it with their child. The conferences are 
carefully prepared, and time is set aside for students to practice their presentations. 
Grade 5 students also conduct student-led conferences with parents, focusing on the 
process of the PYP Exhibition. 
 

Written reports (December and June) 

In the Preschool, parents receive an online written report of their child’s progress in 
June. These take the form of a personalized letter from the teachers to the student, 
highlighting their successes and achievements throughout the year. The letters are 
structured around the ATLs, and indicate each student’s progress towards thinking, 
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research, communication, social and self-management skills whilst also highlighting 
attributes of the learner profile that children have exhibited. 

In the Primary school, parents receive an online written report of their child’s progress 
mid-year and at the end of the year. These include a narrative written by the homeroom 
teacher addressing ATLs, learning dispositions well-being and grades on performance in 
the units of inquiry, language arts, mathematics, German or Danish, music, PE and art. 
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  MYP Assessment Practices 

 
 

k. What is assessed 

 
Every MYP unit includes summative assessment that is developed as part of a 
collaborative process and documented on the unit plan. The assessment tasks developed 
for each unit address at least one MYP subject-group objective (A-D). Summative 
assessment tasks are directly linked to the unit statement of inquiry and provide varied 
opportunities for students to demonstrate their knowledge, understanding and skills. 
Summative tasks are designed to meet the MYP prescribed subject-group objectives and 
their associated assessment criteria. 

 
Assessment opportunities that help students increase their understanding of language 
and culture and become more globally engaged through inquiry into a broad range of 
local, national and international concerns are encouraged.  
 
Within years 4 and 5 of the MYP at GESS (grades 9 and 10) all subjects align the curriculum 
and assessment experiences with the expectations of the IB MYP e-Assessments. 
 
 

l. How student work is assessed 

 
Teachers assess the work using the MYP achievement level descriptors which can be 
simplified to a number on an 8 point criterion-based scale. 

 
Grade 6 is assessed using the MYP Year 1 Assessment criteria; Grades 7 and 8 are assessed 

using the MYP Year 3 assessment criteria and grades 9 and 10 are assessed using the MYP 

Year 5 assessment criteria. These criteria are taken from the most recently published 

subject guide. 

 

There are four achievement level descriptors for each criterion: 1-2, 3-4, 5-6, 7-8. If the 
work strongly aligns with the descriptor, the teacher will award the higher achievement 
level for that descriptor. If the work mostly - but not completely - aligns with the 
descriptor, the teacher will award the lower of the two achievement levels. Here 
teachers need to use their professional judgement. When a student’s work does not reach 
the level described by any of the descriptors, the work is awarded a ‘0’. 
 
Teachers are required to provide evidence of how a decision regarding the achievement 
level awarded was reached. 
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All MYP criteria are equally weighted, and are added up to provide a 0-7 subject grade. 
The MYP general grade descriptors 0-7 are given in the appendices (A4) to this document. 
 
 

m. How assessment is recorded  

 
Standardized criterion-based achievement levels awarded for summative assessments 
are recorded and communicated on ManageBac within a maximum of three working 
weeks (21 days) of the student’s task submission. 
  
  

n. How assessment is analysed and used to reflect on and inform teaching 

 
Both internal and external assessment data and MYP results are analysed during each 
academic year, at appropriate times, through a collaborative and data-informed process. 
 
Time is allocated during the academic year for the collaborative analysis of student 
assessment data by the teaching faculty. The outcomes of this collaboration are recorded 
via meeting minutes and / or in the reflection section of written curriculum unit plans 
and is used to reflect on and inform teaching and assessment practices.  The MYP and 
individual subject-group action plans are developed in response to this analysis of 
assessment data.  
 
The MYP coordinator uses individual students’ summative achievement data to identify 
those who may be in need of academic supports and interventions. This will be followed 
up via the GESS MTSS framework and academic domain procedures. 
 
 

o. How assessment is communicated 

 
Summative assessment dates and deadlines for all MYP curriculum units are 
communicated to students a minimum of two weeks (14 days) in advance; this is always 
communicated via the GESS ManageBac calendar. In addition, teachers use their 
professional discretion to communicate deadlines and summative assessment details 
orally and in writing. 
 
Standardized achievement levels awarded for criteria based on summative assessments 
are recorded and communicated on ManageBac within a maximum of three working 
weeks (21days) of the students’ task submission. Teachers are encouraged, but not 
mandated, to add a concise comment indicating strengths and/or areas for development 
evident within the work. 
 
Criterion-related achievement levels for summative assessments are never 
communicated (to students or parents) prior to being internally standardized. 
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At the end of the reporting period the achievement levels on each criterion across various 
summative assessment tasks are used to award a best-fit achievement level on a 0-8 
scale which is shown on the report cards. This process is done using a criterion-based 
approach.  
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  DP Assessment Practices 

 
p. What is assessed 

 
For each subject group within the DP, assessments are categorised as either internal or 
external. Internal assessments are prepared during the course of the two DP years and 
are guided and marked for submission by the teacher for moderation by the IB. Formative 
assessments support the students throughout this process. External assessments include 
the TOK and Extended Essays and all exam papers. For each subject, an IB allocated 
percentage weight is given for each component. 
 
In Grade 11, students sit a formal written examination session approximately three weeks 
before the end of the second semester. The end-of-semester examinations include 
questions on material completed over the entire course of study up to that point. In 
Grade 12, students sit mock exams at the start of Semester 2. Most final oral 
examinations take place during January and February with the exception of those that 
are school-supported self-taught (SSST), which are usually in March. The IB final exams 
for Grade 12 run for three weeks at the start of May.  
 
 

q. How it is assessed 

 
Expectations for the submission of DP Internal Assessments 
GESS treats all published IA calendar deadlines as seriously as the final examinations. 
Both first submission and final submission dates are published to the students and 
parents. Student progress on Internal Assessment should be monitored by the teacher, 
such that a teacher can verify the authenticity of the student’s work. Shall a student fail 
to meet the ‘first submission’ date, the teacher will allow a maximum of 24 hours for 
the student to submit a piece of work following the published deadline. Failure to submit 
the ‘final submission’ will result in the teacher using the ‘first submission’. A parent 
should be included in the discussion to request this 24-hour extension.  
 
Student absence is not accepted as a valid reason for not meeting a deadline. If a serious 
medical condition is the reason for a non-submission, an official medical certificate must 
be produced. This applies for tests and exams as well. Only upon submission of an MC to 
the teacher whose IA was missed can that teacher accept the late submission of IA work. 
 
Timeline for DP Assessment 
Teachers use a collaborative process to agree on an Internal Assessment (IA) calendar by 
June of each academic year (for the current G11). The programme coordinator creates 
a submission calendar which is shared with the community in August of each new 
academic year. In additional to providing the dates for all IAs it includes deadlines for 
specific programme external assessments (TOK and extended essays - first and final 
submission deadlines) and dates for all internal, Mock and final IB final examinations. 
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The programme coordinator creates a timeline that sets milestones for each teacher’s 
entering of IA marks and predicted grades into IBIS and dates for the submission or 
uploading of IA samples and externally assessed programme requirements such as the 
TOK essay. The Extended Essay Coordinator (newly appointed for Cohort 2022) will 
manage all Extended Essay deadlines and uploads into IBIS. 
 
Assessment Practices specific to Diploma Programme 
Subject teachers must make available to their students the published criteria at the start 
of the course. They should also share relevant IB subject reports and grade boundaries 
which should be updated in Managebac and where possible be consistent within a Group. 
 
Candidates with assessment access requirements 
Any student intending to sit for IB examinations who has inclusive access arrangements 
recognised by the IB must submit an educational psychologist’s report and, where 
possible, already have a documented student success plan with the school. These must 
be submitted to the IB in the first semester of grade 11 (deadline is 15 November). 
 
 

r. How is assessment recorded 

 
Student achievement grades for DP must be recorded onto the ManageBac grade book. 
Whenever possible the assessment data should be shared on Managebac within two 
weeks of the assessment being completed / handed in. There are instances where this 
timeline may need to be amended for a teacher with a high volume of students. 
 
Submission of Assessment 
Students are expected to adhere to the assessment task deadlines as stipulated by the 
subject teacher. Extensions for extenuating circumstances are at the individual teacher’s 
discretion. A valid and up to date medical certificate must accompany any application 
for a deadline extension. Any subsequently amended extension deadline must fall within 
14 calendar days of the original one. 
 
Documentation for students exiting GESS 
Where a student is moving on from GESS copies of previous report cards will be made 
available to other schools upon application to the GESS admissions officer. Teachers are 
asked only to provide confidential references via the GESS admissions department, who 
will pass on the references directly to the student’s prospective new school. We do not 
give references directly to the student or his or her family. 
 
 

s. How is assessment analyzed and used to reflect on and inform teaching  

 
Review of May exam and IA grades 
Teachers work collaboratively with members of their department/s to review grade 
components and IA feedback given following the May session. Teachers will reflect on 
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student performance and develop appropriate action plans to target their improved 
student learning and preparation for the exams.  
 
Predicted Grades 
Predicted grades allow teachers to gauge how well their students are performing and act 
as a data point for reflection once May exam grades are released. Each teacher will 
undertake an assessment of predicted grade accuracy and reflect on inconsistencies. This 
should be included in their subject action plans, as above.  
 
There are usually two sets of predicted grades generated in the final year of the 
programme. 

1. University predicted grades are normally submitted to the University Guidance 
Counsellor at the beginning of October.  

2. Teacher predicted grades are entered in the IBIS database before the 20 April 
deadline. These grades are not to be shared with the student. 

 
Awarding DP Grades 
Grades awarded for criteria-referenced tasks are translated into final 7 (high) – 1 (low) 
reported grades by measuring performance against moderated grade boundaries, based 
on boundaries published by IB. The TOK grades are translated into a final A through D 
grade range.  
 
A breakdown of how an end of semester attainment grade was awarded must be made 
clear to the student, through the sharing of grade boundaries and % weightings. 
 
It is expected that students will have several opportunities, both formative and 
summative, within the semester to demonstrate their learning. Students must be 
assessed against criteria for each grade category that is set up in the gradebook. A 
semester grade cannot be based on only a few grades.  
 
Standardisation of DP assessment 
Where appropriate specific course subject teachers allocate at least one meeting time 
per semester for collaborative standardization of assessment tasks. This should be 
supported by review of any IA feedback given following the IB moderation process. 
 
It is recognised that at GESS many teachers are the sole provider of a course; in such 
instances the school suggest teachers use the regional job-alike structure to gain support 
in these areas. Exam style assessments should be updated annually with care taken not 
to reuse questions over two consecutive years. 
 
 

t. How is assessment communicated 

 
Students must be informed of assessment dates and hand in deadlines at least two weeks 
prior to the date of assessment via ManageBac. These dates must be placed on the 
ManageBac calendar.  
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Wherever possible no more than two major summative assessments should take place 
on the same day. Teachers setting tasks for their students should first consult with the 
Managebac Calendar to view assessments that have been scheduled and work together 
with their students to arrange deadlines. This is a suggested practice which helps 
teachers see the overall view of assessments and can provide an opportunity to discuss 
good time management with their students.  
 
Scheduling and distribution of reports 
Report cards must be completed according to the dates stipulated in the Secondary 
Events Calendar / Reporting timeline (Staff Procedural handbook).  
Teachers are expected to ensure a working familiarity with the report card writing 
requirements, as shared by the DPC and Head of High School. 
 
Report cards are distributed via ManageBac as a PDF. Parents may request for a hard 
copy by contacting the European Section PA. 
 
Students who have been at the school less than five weeks prior to the deadline for report 
card completion will not be issued a report card. 
 
The assessment weightings used to determine the report card grade should reflect the 
actual IB syllabus % weightings are closely as possible and should be consistent within the 
subject. 
 
GESS High School Diploma: Graduation Requirements 
Students who graduate from the European Section earn a GESS High School Diploma if 
they meet the school’s graduation requirements. Courses that meet for a full academic 
year earn one credit provided a minimum grade of 3 (MYP & DP 1-7 scale) or above is 
attained in each semester. A student attaining a grade 3 or above in only one of the two 
semesters within an academic year will earn 0.5 credit. 
 

GESS High School Diploma: 20.5 credits are required, including the following: 

 Languages (Language A: Language and Literature/Language B): 7 credits* 
 Individuals and Societies: 3 credits 
 Science: 3 credits 
 Mathematics: 3 credits 
 Arts (Art, Drama, Music): 1.5 credits 
 Design and Design Technology: 1.5 credits 
 Physical and Health Education (Grades 9-10 only): 1.5 credits 

 

*Note: Students timetabled for learning support sessions in Grades 9 and 10 will be 
required to attain 6 credits in Languages as they follow a reduced language programme 
in these grades. Overall, they require 19.5 credits to attain the GESS High School 
Diploma. 
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Students joining GESS from other institutions within the first three years of high school 
(Grades 9-11) will be given credit for the successful completion of prior academic 
courses. 
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  German Section Assessment Practices 

Ordnung der Deutschen Europäischen Schule Singapur (GESS) 
zur Leistungsmessung (Deutsche Sektion), 2008/09- 
Neufassung August 2019/20 

 

8.1  Geltungsbereich 
 

Beide Schulsektionen, die deutsch- und die englischsprachige, haben ihre eigenständigen 
Vorgaben zur Leistungsmessung, die Teil der Schulordnung sind und alle Schüler 
betreffen, die am Unterricht der jeweiligen Sektion teilnehmen. 
Die vorliegende Ordnung gilt stufenübergreifend für alle Bereiche der Deutschen Sektion, 
in denen Leistungserhebungen mit Noten bewertet werden. Sie kann durch weitere 
Bestimmungen in der Grundschule, in einzelnen Fachbereichen (z. B. zur Aufsatz- und 
Rechtschreib-Bewertung in Deutsch) oder in der Sekundarstufe II erweitert, aber im 
Gehalt nicht verändert werden. 
Die folgenden Bestimmungen erfordern in den relevanten Bereichen die Berücksichtigung 
der Musterversetzungsordnung und der Sek-I-Abschlussverfahren des BLASchA sowie der 
Sekundarschul-ordnung der GESS. 

 
8.2  Notendefinition 

 
Schülerleistungen werden nach dem sechsstufigen Notensystem folgendermaßen 
definiert: 
 

sehr gut eine Leistung, die den Anforderungen in besonderem Maße entspricht 

gut eine Leistung, die den Anforderungen voll entspricht 

befriedigen
d 

eine Leistung, die im allgemeinen den Anforderungen entspricht 

ausreichen
d 

eine Leistung, die zwar Mängel aufweist, aber im Ganzen den Anforderungen 
noch entspricht 

mangelhaft eine Leistung, die den Anforderungen nicht entspricht, jedoch erkennen 
lässt, dass die notwendigen Grundkenntnisse vorhanden sind und die Mängel 
in absehbarer Zeit behoben werden können 

ungenügen
d 

eine Leistung, die den Anforderungen nicht entspricht und bei der selbst die 
Grundkenntnisse lückenhaft sind, so dass die Mängel in absehbarer Zeit nicht 
behoben werden könnten 
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In der Qualifikationsphase der Oberstufe werden diese Noten auf einer 15-stufigen 
Notenskala ausdifferenziert: 

 

Notenstufe Notenpunkte Notenstufe Notenpunkte 

sehr gut (+) 15 ausreichend (+) 6 

sehr gut 14 ausreichend 5 

sehr gut (-) 13 ausreichend (-) 4 

gut (+) 12 mangelhaft (+) 3 

gut 11 mangelhaft 2 

gut (-) 10 mangelhaft (-) 1 

befriedigend (+) 9 ungenügend 0 

befriedigend 8  

befriedigend (-) 7 

 

8.3  Anforderungsbereiche 

 

Anforderungsbereich I Anforderungsbereich II Anforderungsbereich III 

Wiedergabe von Sachverhalten 
aus einem abgegrenzten 
Gebiet und im gelernten 
Zusammenhang unter rein 
reproduktivem Benutzen 
eingeübter Arbeitstechniken  
 

Selbständiges Erfassen, Einordnen, 
Strukturieren und Verarbeiten der 
aus der Thematik, dem Material 
und der Aufgabenstellung 
erwachsenden Fragen/Probleme 
und deren entsprechende 
gedankliche und sprachliche 
Bearbeitung 

Eigenständige Reflexion, 
Bewertung bzw. Beurteilung 
einer komplexen 
Problemstellung/Thematik 
oder entsprechenden Materials 
und ggf. die Entwicklung 
eigener Lösungsansätze 

 
8.3.1 Bei Schülern und in Fächern, wo keine im Zeugnis festgehaltene 

Leistungsdifferenzierung vorliegt sowie generell in den Erweiterungskursen 
orientiert sich die Gewichtung der einzelnen Anforderungsbereiche in 
Klassenarbeiten und Langtests an dem Schlüssel AFB I: 30% - AFB II: 50% - AFB 
III: 20%. 

8.3.2 Auch die Grundschule orientiert sich an dieser Vorgabe und wendet sie im 
5. Jahrgang an. 

8.3.3 Die Leistungsbewertung in den Grundkursen bzw. auf G-Kurs-Niveau in 
binnendifferenzierten Fächern und in auf Realschulniveau unterrichteten 
Fächer richtet sich nach dem Verhältnis AFB I: 40%, AFB II: 50%, AFB III: 
10%. 
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8.3.4 Wo auf Fundierungsniveau unterrichtet wird, orientieren sich die 
Anforderungen an AFB I: 70% und AFB II: 30%. 

 
 

8.4  Bewertungsschlüssel für schriftliche Leistungsnachweise 

 Realschüler Kl. 10: Bewertungsschema der Sekundarstufe I  gilt 

 Gymnasiasten Kl. 10: Bewertungsschema der Sekundarstufe II gilt, Noten 1-6 gem. 
Sek II Schlüssel mit gewertetem +/-, Notenpunkte 0-15  können fakultativ ergänzt 
werden.   
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1 

8.5  Allgmeine Hinweise (Deutsche Sektion)  

 
8.5.1 Es ist zwischen „Klassenarbeiten“ (Sek I) bzw. „Klausuren“ (Sek II), 

„Langtests“, „Kurztests“ sowie „Sonstigen Leistungen“ zu unterscheiden.  

8.5.2 Klassenarbeiten der Sekundarstufe I werden in den Fächern Deutsch, 
Mathematik, Englisch und in der 2. Fremdsprache (= Hauptfächer) sowie im 
Sachunterricht der Grundschule geschrieben. Sie machen in der Regel die 
Hälfte der Gesamtnote eines Schuljahres aus. 

8.5.3 Langtests sind schriftliche Leistungsnachweise in anderen Fächern (= 
Sachfächer, vor allem Natur-, Gesellschaftswissenschaften) von mindestens 
30, aber höchstens 60 Minuten Dauer. Sie machen ein Drittel der 
Gesamtnote eines Schuljahres aus. 

8.5.4 Sonstige Leistungen sind alle anderen Leistungsnachweise, und zwar die 
mündliche Beteiligung im Unterricht, Kurztests (d.h. von weniger als 15 
Minuten Dauer), die schriftliche Überprüfung der Hausaufgaben (z.B. 
Vokabelabfrage), Stegreifaufgaben, Heftführung, Protokolle, Referate etc. 

8.5.5 Die sonstigen Leistungen machen in den Hauptfächern in der Regel die 
Hälfte der Gesamtnote eines Schuljahres aus, in den Sachfächern zwei 
Drittel. Die Teilnoten der „Sonstigen Leistungen“ sind gesondert 
auszuweisen; dies bezieht sich auch auf die mündliche Beteiligung im 
Unterricht.  

8.5.6 Klassenarbeiten in den Haupt- und Langtests in den Sachfächern sind ab 
Klasse 3 in eigenständiger Form zu erstellen. Ihre Anzahl pro Schuljahr ist 
festgelegt. 

 

Fach     3-5 6 7 8 9 10 

Deutsch    4 4 4 4-5 4 4-5 
Mathematik   4 4 4 4-5 4 4-5 
1. Fremdsprache  3-4 4 4-5 4 4 4 
2. Fremdsprache  --- 4 4 4 4 4 
Sachunterricht in Klassen 3 und 4: zwei Langtests pro Halbjahr 
 
In den Sachfächern wird in der Sekundarstufe I grundsätzlich ein Langtest pro Halbjahr 
geschrieben, zwei bei Epochalisierung. 

                                            
1 Remarks: 

- This comparably easy structure rewards the attitude of both GeSec students in ENN (EuSec) and EuSec 
students in German A (GeSec). 
- It meets the demand of the Report Cards in both Sections which do not allow pluses or minuses. 
(Nevertheless, boundaries can still be broken down to accommodate pluses and minuses.) 
 

* Terms in brackets [ ] follow the wording of Berlin Cosmopolitan School 
(www.cosmopolitanschool.de/de/gymnasium/secondary-school-profile.html) which 
offers Abitur plus IB. 
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8.5.7 Ersatz von Klassenarbeiten und Langtests durch andere Formen der 

Leistungserhebung bis Jahrgang 9 

8.5.8 In den Fremdsprachen der Klassen 6 bis 9 kann eine Klassenarbeit durch 
eine mündliche Prüfung ersetzt werden. Für die Jahrgänge 10 bis 12 ergibt 
sich Entsprechendes aus den Prüfungsordnungen und weiteren Regelungen. 

8.5.9 In den Sachfächern der Klassen 6 bis 9 kann ein Langtest pro Schuljahr 
durch eine geeignete Projektarbeit ersetzt werden. In Polytechnik (Klasse 
7 bis 9), Kunst, Musik und ICT können alle Langtests durch Projektarbeiten 
ersetzt werden. Die Kriterien für die inhaltliche Ausgestaltung der 
Projektarbeiten legen die Fachschaften fest. 

8.5.10 In den Fällen 1 bis 3 gelten die unter 8.5.1 genannten Wertigkeiten. Im Fall 
4 ergeben sich aus den Projekten zwei Drittel der Gesamtnoten. 

 

8.6  Regelungen in der Sekundarstufe II / ab Jahrgang 10:  

8.6.1 Mit Ausnahme von Sport werden in den Jahrgangsstufe 11 und 12 in jedem 
Fach  zwei Klausuren pro Halbjahr geschrieben, die zu etwa gleichen Teilen 
mit den sonstigen im Unterricht gezeigten Leistungen die Zeugniszensur 
bestimmen (Ausnahme:  im Halbjahr der Abiturprüfung eine Klausur pro 
Fach). In der Klasse 11 kann eine Klausur durch eine Facharbeit ersetzt 
werden, in den modernen Fremdsprachen wird eine Klausur in der JgSt. 11 
duch eine mündliche Prüfungsform ersetzt. Näheres, z.B. auch zur 
Reduzierung der Anzahl der Klassenarbeiten in der JgSt 11 in Fächern, die 
nicht auf erhöhtem Niveau unterrichtet werden,  regeln die Richtlinien zur 
DIA-PO.  

8.6.2 In Klasse 10 (gymnasial) wird davon abweichend in den Kurzfächern 
entsprechend der Regelung der Sekundarstufe I eine Klausur pro Halbjahr 
geschrieben. Diese fließt in die Gesamtwertung zu etwa einem Drittel ein. 

8.6.3 In der Realschulabschlussklasse wird in den Fächern Religion bzw. Ethik 
eine Klassenarbeit pro Halbjahr geschrieben, in den Haupt- und 
Sachfächern sind es zwei Klassenarbeiten. In den Fächern Polytechnik und 
Kunst/Musik wird jeweils eine Klassenarbeit durch eine praktische Leistung 
ersetzt. Die schriftliche Leistung und die sonstigen Leistungen fließen zu 
etwa gleichen Teilen in die Gesamtwertung ein. 

 
8.7  Weitere Bestimmungen 

 
8.7.1 Eine Zeugnisnote in allen Fächern kann in der Regel dann vergeben werden, 

wenn der Schüler sechs volle Unterrichtswochen an der Schule verbracht 
hat. Die mitgebrachten Noten werden dabei angemessen berücksichtigt. 

8.7.2 Klassenarbeiten und Langtests werden in den Sekundarstufen I und II in den 
ersten drei Wochen des Halbjahres von den jeweiligen Stufenleitern 
terminiert und kommuniziert. Sie müssen den Schülern – auch bei einer 
nachträglichen Terminänderung, die von den Stufenleitern zu genehmigen 
ist – mindestens eine Woche vorher angekündigt werden. 
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8.7.3 Durch den zentralen Klausurenplan wird eine unangemessene Häufung von 
Arbeiten vermieden. An einem Schultag darf nur eine Klassenarbeit bzw. 
ein Langtest geschrieben werden (beides zusammen ist nicht zulässig). Pro 
Woche darf die Anzahl der zu schreibenden Klassenarbeiten und Langtests 
zusammengenommen nicht mehr als drei sein. Die Fachlehrer haben dafür 
Sorge zu tragen, dass die (unangekündigten) Kurztests die Intention dieser 
Limitierung nicht durchkreuzen.  

8.7.4 Durch geeignete Maßnahmen trägt die Schulleitung Sorge, dass das oben 
definierte jeweilige Anspruchsniveau in den Leistungserhebungen gewahrt 
wird. Vor Rückgabe der Klassenarbeit oder des Langtests werden drei 
Arbeiten aus verschiedenen Notenbereichen den jeweiligen Fachsprechern 
vorgelegt. Erst nach Kenntnisnahme und Abzeichnung kann die Arbeit 
zurückgegeben werden.  

8.7.5 Die Rückgabe soll in der Regel innerhalb von zwei Schulwochen nach dem 
Tag der schriftlichen Arbeit erfolgen. 

8.7.6 In jeder Klassenarbeit und jedem Langtest sind Rechtschreibung und 
Zeichensetzung zu korrigieren. Bei starken formalen Fehlern ebenso wie bei 
auffälligen Verstößen gegen die äußere Form kann die Note (entsprechend 
Fachkonferenzbeschlüssen) ggf. herabgesetzt werden. 

8.7.7 Bei der Korrektur sollen nicht nur Fehler angestrichen, sondern (wo immer 
möglich) auch besonders gute Lösungswege, herausragende Antworten etc. 
positiv hervorgehoben werden. 

8.7.8 Die korrigierte Arbeit enthält Informationen zu den „sonstigen Leistungen“ 
(d.h. Gesamtleistungsstand im Bereich der sonstigen Leistungen zum 
Zeitpunkt der Rückgabe der Arbeit), Durchschnitt, Note Unterschrift des 
Fachlehrers und das Datum. Kursdifferenzierte Arbeiten weisen dies aus. 

8.7.9 Die Note der Klassenarbeit / des Langtests wird (u. a. als Orientierungshilfe 
für Klassenlehrer und Stufenleiter) vor Rückgabe der Arbeit in die digitale 
Notenliste eingetragen. 

8.7.10 Die Aufgabenstellung wird in dem dafür bereitgestellten digitalen Ordner 
auf sharepoint abgelegt.  

8.7.11 Klassenarbeiten und Langtests sind Dokumente. Für beide sind geeignete 
Berichtigungen anzufertigen. Diese werden vom Fachlehrer zusammen mit 
Elternunterschrift überprüft. Die sorgfältige Aufbewahrung der korrigierten 
Klassenarbeiten / Langtests obliegt den jeweiligen Fachlehrern. In der 
Sekundarstufe II kann die Aufbewahrung der Klausuren in die Hände der 
Schüler gelegt werden. Klassenarbeiten und Langtests werden nach 
Beendigung des Schuljahres grundsätzlich nicht archiviert. 

8.7.12 In den Kursfächern werden alle Klassenarbeiten und im gegebenen Falle 
auch die Langtests gemeinsam konzipiert und zeitgleich geschrieben; 
Ausnahmen sind mit der Stufenleitung abzusprechen. Ansonsten gilt, dass in 
den Klassen 3 bis 10, wo möglich, mindestens eine Klassenarbeit / ein 
Langtest pro Schuljahr als Vergleichsarbeit zu konzipieren ist. Englisch 
bildet wegen der sektionsübergreifenden Teilnahme der Schüler/innen eine 
Ausnahme. 

8.7.13 Für die Jahresnote am Ende des Schuljahres sind grundsätzlich alle im 
gesamten Schuljahr erbrachten Leistungen zu zählen (Jahresnote) unter 
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Berücksichtigung der Leistungsentwicklung des Schülers. Die Zeugnisnoten 
werden unter diesen und unter den im Punkt 8.5.1 genannten 
Voraussetzungen nicht eng arithmetisch, sondern pädagogisch ausgewogen 
ermittelt. In den Jahrgangsstufen 11 und 12 werden gemäß den gültigen 
Richtlinien der KMK für die Oberstufe Halbjahreszensuren gegeben.  

8.7.14 Die Regelung, wonach Klassenarbeiten oder Tests mit schlechten 
Ergebnissen unter bestimmten Voraussetzungen wiederholt werden 
mussten, ist aufgehoben.  

8.7.15 Neben den Zeugnissen erhalten die Schüler bis einschließlich der 10. 
Jahrgangsstufe zusammen mit den Zeugnissen/dem Halbjahreszeugnis 
einen Schülerbeobachtungsbogen. 

8.7.16 Zur Mitte des zweiten Halbjahres erhalten alle Schüler der Jahrgangsstufen 
3 – 10 eine schriftliche Information über den bis dahin erreichten 
Gesamtleistungsstand.  

8.7.17 Wenn ein Schüler eine schriftliche Arbeit ohne stichhaltige Begründung 
versäumt, wird sie mit „ungenügend“ (Note 6) bewertet. Bei Abwesenheit 
aus Gründen, die der Schüler nicht zu vertreten hat, wird die schriftliche 
Arbeit in der Regel nachgeholt. In Krankheitsfällen kann  bei Schülern der 
JgSt. 6-9 ein ärztliches Attest verlangt werden.  
Für die Jahrgangsstufen 10 bis 12 gilt: Wird eine Klausur aus 
Krankheitsgründen versäumt, so ist ein ärztliches Attest vorzulegen, aus 
dem eindeutig hervorgeht, dass der Schüler am Tag der Klausur 
gesundheitlich nicht in der Lage war, die Schüler zu besuchen. 
Bescheinigungen, die lediglich einen Arztbesuch attestieren, reichen hierfür 
nicht aus. Wie alle Entschuldigungen muss das Attest spätestens am dritten 
Tag, an dem der Schüler wieder die Schule besucht, unaufgefordert beim 
Oberstufenkoordinator vorgelegt werden. Später eingereichte Atteste 
werden nicht mehr anerkannt. 

8.7.18 Bei Täuschungen, Täuschungsversuchen oder Hilfen dazu verfährt die 
Schule nach den „Regeln zur Ehrlichkeit schulischer Leistungen“. 
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